
 

 

 

 
Core Visit Programme 2021/22 

Visit 3: Summer 

  Shoreditch Primary School 
Headteacher: Penny Smith 

Adviser: Stephen Hall  
Date of visit: 22nd June 2022            Time in school: 8:30 – 12:30       Staff seen:  HT, DHT, AHT’s, SENCOs, Gov, Inclusion leader 

1. Context, Changes, Leadership Structure and Staffing for the 2021-22 academic year 

The deputy headteacher is leaving at the end of the academic year to take up a headteacher position. The interim deputy headteacher 
will become substantive and a senior assistant headteacher will lead the safeguarding and the inclusion team. The school is seeking 

to recruit for a current assistant headteacher who is also leaving. There remains strong capacity for curriculum leadership and the 

teaching team is experienced. Two class teachers are leaving (Year 3 and 6) the school has recruited to these positions. Next year 

there will be one early career teacher and two Teach First teachers.  

There will be full reception classes in September. The school is concerned over the information that is being received for reception 

children from the admissions service as the process of accessing key information has become more complex. There are currently 44 

pupils with an education, health, and care plan (EHCP) at the school. At least 10% of the cohorts at Shoreditch Park have traditionally 

had a high level of need and 32% of the current reception cohort have been identified with SEND. The school also reported challenges 

with the ARP admissions process and the level of need presented by new admissions. These have been escalated to the Head of 

SEND at Hackney Education. 

 

A secondary ready programme has been implemented for Year 6 pupils. More than half of the cohort are going to City of London 
Academy Shoreditch Park, and much joint work has been undertaken to support this transition including SENCO liaison and the 

sharing of documentation. Links have been made for all vulnerable children.  

2. Progress of Key Groups against Targets 

Year 2 

 
Predicted 

expected 

Predicted 

above 
Dec Jul 

R 65 16 60 65 

W 63 12 60 61 

M 65 12 60 70 

RWM - - - 61 
 

 

Year 6 

 
Predicted  

expected 

Predicted 

above 
Mar Jul 

RWM 70 20 65 73 

R 71 20 67 73 

W 71 20 65 73 

M 73 20 65 75 
 

The school has invested in three teachers for the Year 6 cohort and this, alongside the use of tutoring has been seen to be effective. 

Year 6 pupils’ attainment is anticipated to be slightly above that predicted despite a mid year entrant who is working below age 

expected standards (see above). These outcomes would present progress in line with FFT 20% and at FFT 5% (80% combined on 

track) with pupils with an EHCP excluded. Disadvantaged pupils continue to achieve very well and are predicted to outperform their 

peers. Pupils from Turkish Kurdish and Cypriot backgrounds achieve the same standard as their peers.  

The Year 2 cohort continue to be expected to achieve below 2019 national averages overall due to the high level of need (20% of 

pupils have an EHCP). One Year 2 child left mid-year and this has affected writing scores. Pupils without an EHCP performed very 

well, with 76% of pupils reaching the age expected standard in reading, writing and mathematics. 

83% of Year 1 pupils passed the phonics check. Six Year 2 children passed the phonics resit out of the 11 who did not reach the 
standard in the Autumn term. The remaining pupils have EHCPs and receive continued tutoring. Leaders report that SEND and 

disadvantaged pupils are making progress in line with their peers and that SEND pupils make very strong progress from starting 

points. There are no looked after children at the school and no other pupil groups are reported as a concern.   

3. Quality of Education: Implementation 

The power of reading programme is used across the school. This sets out reading materials to ensure a progression of learning 

across Year groups. Leaders ensure there is sufficient coverage of genres. Parents have been supported to read effectively with 

children at home. The school introduced an oracy curriculum several years ago that is embedded in teaching and taught in bespoke 

lessons in KS1. In Early years this is a constant focus of planning meetings for adult interactions and questions. Leaders reported that 

children who have been at the school since Nursery achieve measurably better compared to later starters.  

The White Rose maths programme has been further adapted to meet the needs of the cohort. Leaders state this has improved pupil 

oracy and their ability to reason. The Science curriculum and reading framework have also been adapted to meet pupil needs. 

There is a strong culture of professional development and mentoring at the school. Regular leadership meetings at all levels and the 
use of online learning platforms and webinars support continued aspiration and high expectations for all pupils.   

Leaders plan to further develop comprehension skills in KS1 through high quality story time and the development of staff as models of 

language. Subject specific vocabulary has been set out for each subject area and there has been training for staff on how to ensure 

that learning criteria and success criteria are used successfully as well as CDP from the speech and language therapist on how to 

support children who struggle with this aspect.  

Areas of Strength 

 Leadership capacity at all levels 

 Provision for phonics and early reading 

 Ambition for pupils with SEND in terms of both the 

curriculum offer and provision in classrooms. 

 Consistency in high quality classroom provision 

Key Priorities for 2022-23 

 Inducting new leaders 

 Reviewing the assessment and marking policy which will be 
a CPD focus for next year. 

 Continued work on cultural bias and representation in the 

curriculum 

4. Impact against 2021-22 focus areas 

Focus School Actions Impact 
Reading 

provision for 

bottom 20%. 

 

More experienced teachers have been deployed to this 

deliver phonics to the least able pupils in Early Years 

and KS1. 

A confident, consistent approach to teaching was seen 

in all classes. Teacher modelling was clear resulting in 

all pupils participating. 
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 Leaders have undertaken many learning walks. 

Routines have been tightened and learning prompts 

provided for children. 

The Year 1 intervention group has been split up to 
smaller groups. 

 

Errors were quickly identified and teachers used these 

to emphasise prior knowledge. Children confidently 

followed routines, independently using phonic 

strategies to decode unknown words. Activities for the 
weakest readers were well defined with sequences of 

learning quickly building on prior learning.  

 
Middle leader 

narratives   
- curriculum and 

reading provision 

 

 
 
 

Leaders have received regular release time to evaluate 

provision and support peers. Systems to ensure that 

leaders collaborate effectively are securely in place. 

There is a strong culture of modelling and coaching in 

the school with high expectations of support staff.  

There has been training and development for support 

staff in their specific areas, alongside informal 

interventions as well as more formal coaching models 

for all staff. Recently staff had CPD that supported their 

understanding of curriculum progression. 

A coherent curriculum journey is understood by 

leaders. This is supported by systems that ensure 

regular communication of expectations alongside clear 

lines of accountability and shared best practice. 

Leaders can articulate the curriculum journey from 

early years to KS1 and 2.  

 

5. Governance: (including meeting with a school governor(s)) 

The governing body has significant educational and legal expertise, alongside representation from the local community.  

Governors have a close oversight of school data, staffing, attendance, pupil roll, and an understanding of the national context. The 

headteacher regularly reports top level outcomes alongside a significant amount of supplementary information. Governors are fully 

conversant with the strategic priorities of the school including minimising the impact of the Britannia project, cultural bias, 

representation on the governing body, ensuring diversity in the curriculum, mental health of pupils and staff, and the demands placed 
on the school by the high need for SEND places. Governors have maintained a longer term view of finance and an awareness of the 

staff structure linked to whole school priorities. There has been investment in a broad leadership structure that has supported 

succession as well as leadership capacity in the school. Governors have been undertaking remote visits with area focussed questions 

related to the school development priorities. There are link governor visits for safeguarding, SEND, that includes attendance and 

behaviour as well as early years and other priority areas. These visits incorporate a meeting with children. Governors plan to 

undertake face to face to face visits in the coming year. Governors have considered succession recently after two long standing 

governors left.  They have recruited three new governors. 

6. Attendance & Exclusions 
 

 2018-19 
2020- 21 

(two terms) 
2021- 22 

Year to date 
National 

2019 

Attendance 95.8% 96.3% 94.8% 96% 

Persistent absence (PA) 6.29% 5.6% 11% 10.9% 

 

The dip in attendance is particularly attributed to a change in coding. 37 children are persistently absent. Of these children 12 are 

Covid related, 6 were medical recovery, 3 holiday in school time, and 15 illnesses including norovirus. The school continues to 

challenge poor attendance. 

Attendance of SEND pupil is at 95%, higher than that for other pupils. This is thought to be due to strong relationships with parents 

and a common understanding that the pandemic has impacted on their learning opportunities.  
There have been three suspensions this year for two pupils, who both have complex needs and now have specialist placements. 

7. Pupil Behaviour and Well-Being 

The school environment is calm with high pupil engagement. Low level disruption is uncommon and underlying needs are considered 

where they arise. This includes supporting teachers and offering counselling and additional support. The school use 8 principles to 
promote emotional health and wellbeing and to evaluate the impact of their work. A new WAMHS practitioner has started and a new 

worker from the mental health in schools team has been allocated to the school. There has been mental health training for staff led by 

external professionals. This includes supporting staff with their own mental health. There is an explicit mental health curriculum as part 

of the aspire/PSE curriculum. This incorporates zones of emotional regulation and other cognitive behavioural strategies. Leaders 

report that pupils are more articulate in reporting their own needs and mental wellbeing as a result. There is a school Aspire leader 

and regular staff meetings that introduce each half termly focus e.g. keeping safe online. These are communicated with pupils, parents 

and staff and there is a shared understanding of the school’s approach. The Aspire curriculum contains themes of cultural bias and 

anti-racism, and there is also a response to sexual harassment, consent and inappropriate language. The police liaison officer has 

supported sessions related to safety themes and responded to local concerns. 

8. Any Reported Issues in Relation to Governance, Safeguarding, Premises or Finance 

The school has drafted an anti-racist statement drawing from the equalities bias and the cultural bias steering group. This outlines next 

steps and links to the school development plan such as ensuring representation in the curriculum. This will be brought to the 

governing body in the coming term. There are monthly meetings with the safer communities team and a greater policy presence in 

relation to anti-social behaviour concerns around the school. 

Governance continues to be strong; succession planning will be a focus next year.  

School finances are secure with a healthy carry forward. Plans are progressing for developing the KS2 playground. 

9. School Self Evaluation 
Key: 1 – outstanding, 2 – good, 3 – requires improvement,  
4 –inadequate             

Ofsted 
5/13 

School 
20/21 

School 
21/22 Signed: 

 

Stephen Hall, 
Assistant Director  

School Performance & Improvement  

Overall Effectiveness 1 1 1 

The effectiveness of leadership and management 1 1 1 

The quality of education 1* 1 1 

Personal development 1** 1 1 

Behaviour 1*** 1 1 

The effectiveness of the early years provision 1 1 1 

*Quality of Teaching, Learning & Assessment if pre September 2019. ** Behaviour & Safety if pre September 2019 *** Leave blank if pre September 2019 


